
Anticipation Guide: Before/During/After Reading StrategyAnticipation Guide: Before/During/After Reading Strategy

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

TASK ENGAGEMENT:  Ability to connect the
task and new content to existing knowledge,
skills, experiences, interests, and concerns.

ANTICIPATION GUIDE:
BEFORE/DURING/AFTER
READING STRATEGY
Before reading, respond to
statements that challenge or support
your preconceived ideas about ___
(key concepts in the text). During
reading, read with the anticipation
guide in mind. After reading, in
groups, collaboratively discuss
how/if your thoughts have changed
or stayed the same. 

Student meets
expectations if he/she
does the following:

completes the
statement that
challenges their beliefs
has a written response
participates in class
discussion
reflects after reading

Anticipation Guide

Notes to Teacher: Using this strategy stimulates students' interest in a
topic and sets a purpose for reading. Anticipation guides can be revisited
after reading to evaluate how well students understood the material and to
correct any misconceptions.There are several ways to construct an
anticipation guide for middle and high school students. They use rating
scales or spectrums to express their opinion. Students also revisit the same
Anticipation Guide after reviewing the text, re-evaluating and revising their
original opinions based on ideas encountered in the text.

Most include the following steps (Duffelmeyer, 1994):

1. Ask students to take positions on a series of controversial statements by
drawing on their background knowledge and experiences before they
encounter the major ideas presented in the reading.

2. Consider what beliefs your students are likely to have about the topic.
3. Write general statements that challenge your students' beliefs.
4. Require students to respond to the statements with either a positive or

negative response.
5. Re-evaluating and revising their original opinions based on ideas

encountered in the text.

Strategy Steps:

1. Introduction: Have students complete the anticipation guide before
reading. They may work by themselves, in pairs or small groups.
Remind students that they should be prepared to discuss and debate
their reactions to the statements on the anticipation guide after they
have completed it.

2. Discussion: After students have finished the guide, encourage a class
discussion of students' reactions to the statements. Remember, you
want to activate their critical thinking about the topic, so dig deeper than
students' answers and get to their justifications.

3. During Reading: Have students read the text with their anticipation
guide responses fresh in their minds so they can react to the text as
they read. Encourage students to mark or write down where the text
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supports their initial reaction to statements, or causes them to rethink
those reactions.

4. Closure/Reflection/After Reading/Discussion: Have a class
discussion after reading. Ask students if any of them changed their
position on any of the statements. Encourage students to share how
they reacted to the text, given their initial responses captured in the
anticipation guide. Make sure students share examples from the text
where their initial responses were either supported or challenged.

CCSS Connections for this Strategy:

RA.R.9- Analyze how two or more texts address similar themes or topics in
order to build knowledge or to compare the approaches the authors
take. This strategy can be used to connect two texts or before text (as
in this mini task) go build background knowledge. If it is used before
text to build background then it can be used to prepare students in
anticipation of this standard. 

SL.11-12.1-Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse partners
on grades 11-12 topics, texts, and issues, building on others' ideas and
expressing their own clearly and persuasively. As students discuss their
statements before reading and reflect on their statements after
reading, they are collaborating in peer discussions that promote
alternate views and opinions, expanding their own ideas and
understandings. 

Taken from Texts and Lesson for Content-Area Reading by Harvey
"Smokey" Daniels and Nancy Steineke

Standards:

SL.11-12.1 :  Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11—12 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.

CCR.R.9 :  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the
authors take.

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.W.1 :  Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient
evidence.

Additional Attachments:

 Template

 Blank Template for Anticipation Guide
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/008/058/original/Anticipation_Guide_Template20140714-2-cygjyp.doc?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559916134&Signature=svMGA2QUXwdKKc1AahK5Lq7rzp0%3D&response-content-type=application%2Fmsword
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/009/622/original/Ant._Guide_Template20140806-2-vii81r.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559916134&Signature=nvHLGnPmPikl5sEA%2FkpJ8MMZjpI%3D&response-content-type=application%2Fpdf




Bumper Sticker RubricsBumper Sticker Rubrics

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

READING OF THE RUBRIC:  Ability to break
down the rubric to determine the writing
expectations.

BUMPER STICKER RUBRICS
With your partner(s) look
carefully at the section of the
Informational/Explanatory Rubric
assigned to you.
Determine what that description
says and determine what it really
means.
Paraphrase the description in a
"bumper sticker" and write your
paraphrase on chart paper.
Post your bumper sticker and be
ready to explain it to the class.

Bumper Sticker Give students a copy of the Informational/Explanatory Rubric and
explain its construction.
Point out the Meets Expectations column and assign a section of that
column to each pair or group of students.
Ask students to put their assigned section of the rubric in their own
words and turn it into a "bumper sticker" for future reference.
Provide assistance as needed.
Facilitate as students share their work.

Additional Attachments:

 Informational/Explanatory Rubric

by Donn A. Kirkwood (SREB)
Adapted from "Bumper Sticker Rubrics" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/011/309/original/Informational_Rubric20140903-2-1m9pxz2.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559915827&Signature=uHa2hpKz9bmroT%2BiffplokduIlM%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://coretools.ldc.org/#/minitasks/8d4a6f1d-cc4e-4687-8dc1-051e3328b82d


INFORMATIONAL/EXPLANATORY TEACHING TASK RUBRIC (TEMPLATE TASK COLLECTION VERSION 2.0)  
Scoring 

Elements 
Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 
Focus 

Attempts to address prompt, but 
lacks focus or is off-task. 

Addresses prompt appropriately, 
but with a weak or uneven focus. 

Addresses prompt appropriately and 
maintains a clear, steady focus. D: 
Addresses additional demands 
sufficiently. 

Addresses all aspects of prompt 
appropriately and maintains a strongly 
developed focus. D: Addresses additional 
demands with thoroughness and makes a 
connection to controlling idea. 

Controlling 
Idea 

Attempts to establish a 
controlling idea, but lacks a clear 
purpose. 

Establishes a controlling idea with a 
general purpose.  

Establishes a controlling idea with a 
clear purpose maintained throughout 
the response.  

Establishes a strong controlling idea with a 
clear purpose maintained throughout the 
response.  

Reading/ 
Research 

Attempts to present information 
in response to the prompt, but 
lacks connections or relevance to 
the purpose of the prompt.  

Presents information from reading 
materials relevant to the purpose of 
the prompt with minor lapses in 
accuracy or completeness.  

Presents information from reading 
materials relevant to the prompt 
with accuracy and sufficient detail.  

Accurately presents information relevant to 
all parts of the prompt with effective 
selection of sources and details from reading 
materials.  

Development Attempts to provide details in 
response to the prompt, including 
retelling, but lacks sufficient 
development or relevancy.  

Presents appropriate details to 
support the focus and controlling 
idea.  

Presents appropriate and sufficient 
details to support the focus and 
controlling idea.  

Presents thorough and detailed information 
to strongly support the focus and controlling 
idea.  

Organization 

Attempts to organize ideas, but 
lacks control of structure. 

Uses an appropriate organizational 
structure to address the specific 
requirements of the prompt, with 
some lapses in coherence or 
awkward use of the organizational 
structure 

Maintains an appropriate 
organizational structure to address 
the specific requirements of the 
prompt. 

Maintains an organizational structure that 
intentionally and effectively enhances the 
presentation of information as required by 
the specific prompt. 

Conventions 

Attempts to demonstrate 
standard English conventions, but 
lacks cohesion and control of 
grammar, usage, and mechanics. 
Sources are used without 
citation. 

Demonstrates an uneven command 
of standard English conventions and 
cohesion. Uses language and tone 
with some inaccurate, 
inappropriate, or uneven features. 
Inconsistently cites sources. 

Demonstrates a command of 
standard English conventions and 
cohesion, with few errors. Response 
includes language and tone 
appropriate to the audience, 
purpose, and specific requirements of 
the prompt. Cites sources using an 
appropriate format with only minor 
errors. 

Demonstrates and maintains a well-
developed command of standard English 
conventions and cohesion, with few errors. 
Response includes language and tone 
consistently appropriate to the audience, 
purpose, and specific requirements of the 
prompt. Consistently cites sources using an 
appropriate format. 

Content 
Understanding 

Attempts to include disciplinary 
content in explanations, but 
understanding of content is weak; 
content is irrelevant, 
inappropriate, or inaccurate. 

Briefly notes disciplinary content 
relevant to the prompt; shows basic 
or uneven understanding of 
content; minor errors in 
explanation. 

Accurately presents disciplinary 
content relevant to the prompt with 
sufficient explanations that 
demonstrate understanding. 

Integrates relevant and accurate disciplinary 
content with thorough explanations that 
demonstrate in-depth understanding. 



Chalk Talk (list)Chalk Talk (list)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

TASK AND RUBRIC ANALYSIS > TASK
ANALYSIS:  Ability to connect the task and
new content to existing knowledge, skills,
experiences, interests, and concerns.

CHALK TALK (LIST)
Silently read the essential question
posted on the board. Think about it
and silently add your thoughts/ideas
as a part of a class list in response
to the question.

Product meets
expectations if students
participate meaningfully
by adding to the chalk
talk.

NOTE: Chalk Talk is a silent way to reflect, generate ideas, check on
learning, develop projects, or solve problems. Because it is done
completely in silence, it gives students a change of pace and encourages
thoughtful contemplation about the word, question, artifact or picture
presented.
SET UP

The teacher writes a word or the task's essential question on the board and
circles it.

LESSON

Do Now: Silently journal about the essential question on the board. You
might write: what it reminds you of, what questions you have, what you
think the answer is, things you already know, etc.

1 The teacher explains the norms and expectations of "chalk talk":

* Silence in the room.

*One person at the board at a time

*If classroom culture permits, it can also be very effective to say nothing at
all except to put finger to lips in a gesture of silence and simply begin with
#2.

3 The teacher either hands a piece of chalk to everyone or places many
pieces of chalk at the board and hands several pieces to people at random.

4 People write as they feel moved. There are likely to be long silences?that
is natural, so allow plenty of wait time before deciding it is over.

5 How the teacher chooses to interact with the Chalk Talk influences its
outcome. The teacher can stand back and let it unfold or expand thinking
by:

* circling other interesting ideas, thereby inviting comments to broaden
writing questions about a participant comment adding his/her own
reflections or ideas
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Standards:

CCR.W.4 :  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and
audience.

CCR.W.5 :  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

CCR.W.10 :  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a
day or two) for a range of tasks, purposes, and audiences.

by Donn A. Kirkwood (SREB)
Adapted from "Chalk Talk (list)"
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CUBSCUBS

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

TASK ANALYSIS:  Ability to understand and
explain the task's prompt and rubric.

CUBS
Use CUBS to analyze a prompt and
use the information to summarize
the prompt in your own words.

Meets expectations if
student:

Correctly follows the
CUBS strategy.
Summary is complete.
Summary and work
demonstrate a
thorough
understanding of the
prompt.

Modeling:

1. Give students an example of a prompt and project it at the front of the
class.

2. With students, follow the CUBS procedure:

Circle the verbs,
Underline key terms,
Bring down the stem (cross it out).

When this is done model the summary of the prompt.
Attached you will find and example of how to do this along with a

collection of sample prompts.
Practice:

1. Have students work with elbow-buddy or partner.
2. Give them three prompts to work through with their partner following the

procedure.
3. Make sure to check their work after they do the first one.

Mastery:

1. Give students prompt for the module.
2. Instruct them to use the CUBS method to analyze the prompt.
3. Have them share their summaries of the task.

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.R.2 :  Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

CCR.R.5 :  Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter,
scene, or stanza) relate to each other and the whole.

Additional Attachments:
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Example	prompts:	

After	reading	To	Kill	a	Mockingbird,	write	an	essay	that	compares	and	contrasts	
Atticus	Finch	with	another	character	from	the	story.	Cite	specific	actions	and	
dialogue	to	support	your	points.	

Based	on	To	Kill	a	Mockingbird,	write	an	essay	explaining	how	Scout	has	changed	
because	of	the	things	that	happened	in	the	story.	Make	sure	you	give	specifics	and	
details	to	support	your	statements.	

After	viewing	Romeo	and	Juliet,	write	an	essay	explaining	who	is	to	blame	for	the	
tragedy	of	the	play.	Making	sure	you	provide	specific	events	and	how	they	are	
connected	to	the	tragic	events	in	the	play.	

Based	on	your	understanding	of	photosynthesis,	create	a	children’s	book	based	on	
the	process.	Your	book	should	be	full	of	details	that	help	the	young	audience	
understand	the	process.	

After	examining	the	civil	war	and	peoples’	discussions	of	the	Confederate	Flag,	write	
your	viewpoint	based	on	specific	evidence	while	discussing	the	viewpoints	that	are	
in	conflict	with	your	own.	

Example:	

After	reading	To	Kill	a	Mockingbird,	write	an	essay	that	
compares	and	contrasts	Atticus	Finch	with	another	character	
from	the	story.	Cite	specific	actions	and	dialogue	to	support	
your	points.	

Write	an	essay	on	the	similarities	and	differences	between	
Atticus	Finch	and	someone	else	in	the	story.		Include	evidence	
from	the	text.	



Graffiti ConversationGraffiti Conversation

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

BRIDGING CONVERSATION > TASK
ENGAGEMENT:  The ability to respond to a
visual content area prompt using words and/or
pictures in order to activate background
knowledge or to reflect on learning.

GRAFFITI CONVERSATION
In a graffiti conversation, record your
thinking to the question: What
decisions were the people in
these images facing?

Students record at least
one thought per graffiti
board related to decisions
people may have faced.

Students respond to at
least one peer comment
on the graffiti board. 

Teacher prepares four-five graffiti boards with an image (e.g. mining
image from the Gold Rush) and records the question on the board or in
a Powerpoint: What decisions were the people in these images facing?
 The graffiti boards are strategically placed around the classroom to
allow student movement from one image to another
Teacher introduces the purpose of the activity

To think about the decisions people in this time period might be
faced with

Teacher gives the directions/expectations for the activity (for example,
see Graffiti Conversations download)
Teacher models her thinking about one of the images and records on
graffiti board
Teacher breaks class down into groups of four-five students
Groups spend five-ten minutes at each poster, recording their thoughts
Each student records at least one thought per board related to decisions
people may have faced AND responds to at least one peer comment
Teacher gives signal to move to next image
After students have reflected on a variety of images, teacher facilitates a
discussion about the decisions that the people in the images may be
faced with
Teacher keeps these graffiti posters for later reflection

Note: To read more about Graffiti Conversations view the links below.

http://instructionalstrats.weebly.com/graffiti-conversation.html
https://www.facinghistory.org/for-educators/educator-
resources/teaching-strategies/graffiti-boards

What are Graffiti Conversations?
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Graffiti conversations are silent conversations that take place on a large
display such as a bulletin board, white board, Smartboard, or large piece of
paper. 

How do they work?

Students are given a content area prompt, which can be in the form of a
picture, quote, question, etc.  The students respond individually to the
prompt.  They can respond in words, pictures, or a combination of the two. 
As summation of the activity, the teacher can have the students tell the
class their thoughts, or groups can read their classmates responses and
discuss them.

When can I use this strategy?

Use this to activate prior knowledge or as a review.  Graffiti Conversations
can be used to access prior knowledge or to connect students back to an
important topic or key idea at the beginning of a lesson; as a strategy to
check for understanding of new learning; or as a reflective or connecting
piece at the conclusion of a lesson.

This strategy serves as an effective formative assessment, providing
evidence of student understanding (or lack thereof) and allows students to
engage in content dialogue around specified topics and purposes.

Standards:

RI.4.3 :  Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on
specific information in the text.

Additional Attachments:

  mining image

 Graffiti conversations activity/mining images

by Donn A. Kirkwood (SREB)
Adapted from "Graffiti Conversation" by Linda L. Crocker
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Learn/Understand Task AnalysisLearn/Understand Task Analysis

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

TASK ANALYSIS:  Ability to understand and
explain the task's prompt and rubric.

LEARN/UNDERSTAND TASK
ANALYSIS
As a class we will analyze the
prompt for this module and break it
down so we know what we’re going
to be learning about.

Meets Expectations:

Sheet is fully filled out
and student responses
reflect understanding
of the task.

Read / share important background knowledge about the unit/module
with your students. 
Explain to the class that the goal of this unit/module is to
________________ and learn more about ___________________.
After doing all this learning they will ______________ [insert task].
Pass out Prompt Reflection Sheet and guide a class discussion
about what each part of the prompt means. Use questions like: 

What will you have to do to successfully answer this part of the
prompt? 
What do you need to learn to be able to do this? 
What parts of this seem easy / what parts seem hard? 

Review the reflection sheets and read them over so you have a good
sense of how well each student understands the task – provide
additional feedback and support as necessary in the following days.

Standards:

CCR.W.5 :  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

Additional Attachments:

 IMG_1278.jpg

 Teaching Task Analsyis.docx

by Donn A. Kirkwood (SREB)
Adapted from "Learn/Understand Task Analysis" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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Analysis	of	the	Teaching	Task	

This	is	the	Teaching	Task	for	this	module:	

Reflect	on	each	part	of	the	task	with	a	partner	and	fill	in	this	chart	to	help	you	
process	what	you	will	need	to	be	able	to	understand	and	do	in	order	to	complete	
this	task	successfully.	

Task	Sentence	in	
“chunks”	

What	will	you	have	to	
LEARN	
about/UNDERSTAND?	

What	will	you	have	to	
DO?	



Questioning the TaskQuestioning the Task

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

TASK ANALYSIS:  Ability to understand and
explain the task's prompt and rubric.

QUESTIONING THE TASK
Based on your reading of the task,
develop three questions that need to
be answered so that you can
successfully meet the goals of the
task. Then, decide on the most
important question and share this
question with the class. Finally, after
listening to your peers share their
questions, participate in a class
discussion to select the five most
important questions that will be
useful when responding to the task.

Meets expectations if
student:

Develops questions
based on the task.
Explains their question
thoroughly.
Is engaged in the class
discussion concerning
the five most important
questions.

Note:

A handout (Questioning the Task under Student Handouts below) has
been attached to help students organize their work for this mini-task. You
may want to type the task in the box provided on the handout.

Instruction:

1. Provide students with a sample task and model how to pose three to
four questions that need to be answered to achieve the goal of the task.
After you brainstorm the questions, think aloud about how to decide
which question is the most important. If your students need additional
modeling for writing questions, post three-five question stems on the
board (see the Question Stems link under Teacher Resources for more
ideas).

2. Give students the Questioning the Task handout and read through the
task with them the first time.

3. Then, pose a question that needs to be answered to achieve the goal of
the task.

4. Give students two or three minutes to come up with two other questions
that would need to be answered to achieve the goal of the task.

5. Ask them to look at the two questions they came up with and to circle the
one that they think is the most important.

6. Give them two to three minutes to get this question written on the board.
If you don't have a large area of board space, you could hang a large
piece of paper on the wall and have students write their questions on the
paper using markers. Another option is to project a Powerpoint slide or
Word document and ask students to take turns typing in their responses.

7. In groups of four, have students discuss all the questions on the board
and decided which five they think are the most important.

8. Have each group share their top five questions. After all of the questions
have been shared, ask the class to agree on the five most important
questions.

9. When the discussion is finished and the top five questions have been
selected, write the questions on a large piece of paper and post them on
the wall. Keep this paper up on the wall as a guide throughout the

GRADES

6 - 12
DISCIPLINE

Other
COURSE

Any
PACING

 50min

LDC Mini-task

Literacy Design Collaborative 1 of 3 https://s.ldc.org/u/1pw6qawxirvb40sbodl416hmb



module.

Standards:

CCR.W.4 :  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and
audience.

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

Additional Attachments:

 Question Stems

 Questioning the Task.docx

by Donn A. Kirkwood (SREB)
Adapted from "Questioning the Task" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs

LDC Mini-task

Literacy Design Collaborative 2 of 3 https://s.ldc.org/u/1pw6qawxirvb40sbodl416hmb
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Questioning	the	Task	

Prompt:	

Three	questions	that	need	to	be	answered	to	do	this	task.	
1.	

2.	

3.	

Class	Five:	
1.	

2.	

3.	

4.	

5.



Rubric AnalysisRubric Analysis

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

READING OF THE RUBRIC:  Ability to break
down the rubric to determine the writing
expectations.

RUBRIC ANALYSIS
In your group, read the definition
for your part of the rubric. Use the
poster paper to write in your own
words what it means. Add a graphic
to help remember this part.

Product: Small group
discussion. Posters for
each piece of
rubric. Student
presentations of posters

All participating
Eyes on speaker
and only one speaker
at a time
Elaborates or
asks clarifying
questions of each
other to
show engagement
Students will
show understanding of
language in rubric by
using kid
friendly language
accurately
Listeners, during
presentations will
engage with
comments and
clarifying questions
Goals show
understanding
of prompt and rubric
expectations

Teacher will display prompt daily, reminding students of the end goal
Teacher will display rubric and hand out rubric to each student
Posters will be around the room titled reading/ research, development,
organization, conventions, content understanding.
Teacher will use a poster for “focus” and read the rubric and then
deconstruct, using kid friendly language.
Next teacher will ask 5 students to come into a circle with the poster for
“Controlling Idea”.
They will read and teacher will guide them to make kid friendly language,
adding a unique graphic to help remember each element of the rubric.
Next each table group will have one poster
(reading/research, development, organization, conventions, content
understanding).
Teacher will read each one and then hand them out. Students will work
on putting the words in kid friendly language/graphic.
Students will then present. Each time, teacher will ask a person from
each table group what the speakers said in their own words.
Teacher will ask each student to write a goal for themselves based on
the rubric.

by Donn A. Kirkwood (SREB)
Adapted from "Rubric Analysis" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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Spectrum (Four Corners)Spectrum (Four Corners)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

BRIDGING CONVERSATION > TASK
ENGAGEMENT:  Ability to connect the task
and new content to existing knowledge,
opinions, experiences, and concerns.

SPECTRUM (FOUR CORNERS)
Take a stand on a controversial topic
and support this position with your
reasoning.

Meets Expectations if
student:

Completes handout
with reasoning.
Reasoning is logical
and supports decision.
Participates in
discussion and is
courteous to other
students.

1. Place posters with the letters "A," "B," "C," and "D" in the four corners of
the room.

2. Give each student the handout with statements.  Provide them with time
to answer and give their reasoning.

3. It may be helpful to model how to do this for the class before they start.
If you decide to do so, begin by deciding the degree to which you agree

with the statement, talking through this decision.  Then, define
"reasoning" and complete a think aloud in which you develop and record
your own reasoning for selected the response you chose.

4. Explain how student will move to the letter that matches their response
in the classroom.

5. Read the statements aloud, allowing time for student movement.
6. Students should move around the room to stand under the letter that

they most agree.
7. Once students have moved, call on students to share their reasoning for

why they chose that response.
8. Keep statistics of students choices and post them for students to view.
9. Ticket out the door: Have students explain what they think the

numbers you've collected are saying about the topic and students ideas
about the topic.  If they struggle, follow up by asking questions like: "Do
most people agree about this topic?" or "Does it seem like everyone
looks at this problem the same way?"  Encourage them to support their
answer with information or statistics from the Spectrum activity.

Standards:

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.3 :  Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric.

Additional Attachments:

 Spectrum Questions Bullying

 Spectrum Questions Generic
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Place	an	X	in	the	box	that	best	matches	your	thoughts	and	give	reason/evidence	for	your	response.	

Prompt	 A	
Strongly	Agree	

B	
Agree	

C	
Disagree	

D	
Strongly	
Disagree	

Reasoning

Reasoning

Reasoning

Reasoning

Reasoning

Reasoning

Reasoning



Task AnalysisTask Analysis

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

TASK ANALYSIS:  Ability to understand and
explain the task's prompt.

TASK ANALYSIS
As a class we will analyze the
prompt for this module and break it
down so we know what we’re going
to be learning about.

Meets Expectations:

Sheet is fully filled out
and student responses
reflect understanding
of the task.

Read / share important background knowledge about the unit/module
with your students. 
Explain to the class that the goal of this unit/module is to
________________ and learn more about ___________________.
After doing all this learning they will ______________ [insert task].
Pass out Prompt Reflection Sheet and guide a class discussion
about what each part of the prompt means. Use questions like: 

What will you have to do to successfully answer this part of the
prompt? 
What do you need to learn to be able to do this? 
What parts of this seem easy / what parts seem hard? 

Review the reflection sheets and read them over so you have a good
sense of how well each student understands the task – provide
additional feedback and support as necessary in the following days.

Standards:

CCR.W.5 :  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

Additional Attachments:

 Prompt Reflection TEMPLATE

 Prompt Reflection

 Task Analysis Microbiology.docx

by Donn A. Kirkwood (SREB)
Adapted from "Task Analysis" by Donn A. Kirkwood (SREB) and Lindsey Robinson
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Analysis of the teaching task 

This is the Teaching Task for this module:  

Which lethal microbe has the greatest chance of causing a pandemic? 
After researching teacher selected informational texts on lethal microbes, 
write a NPR service announcement in which you discuss which lethal microbe 
has greatest chance to spread as an infectious disease and evaluate the 
microbial characteristics necessary for a pandemic to occur. Support your 
position with evidence from the text/s. 

Reflect on each part of the task with a partner and fill in this chart 
with your understandings.  

Task Sentence What will you have 
to LEARN about?  

What will you have 
to DO?  

Which lethal microbe has 
the greatest chance of 
causing a pandemic? 
After researching teacher 
selected informational 
texts on lethal microbes, 
write a NPR service 
announcement in which 
you discuss which lethal 
microbe has greatest 
chance to spread as an 
infectious disease 
evaluate the microbial 
characteristics necessary 
for a pandemic to occur. 
Support your position 
with evidence from the 
text/s. 



What Will Count as a Strong Answer?What Will Count as a Strong Answer?

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

READING OF THE RUBRIC:  Ability to break
down the rubric to determine the writing
expectations.

WHAT WILL COUNT AS A
STRONG ANSWER?
Complete the "What Will Count as a
Strong Answer? Handout".

Student work meets
expectations if it includes
a reasonable set of words
for each descriptor.

Provide students with computer access or thesauri.
With the handout, demonstrate how you would restate the first
descriptor, and ask students for suggestions on how to restate the
second one. Example: "One of the major components of the rubric is
FOCUS. In order to meet this expectation, I will need to - Address the
prompt appropriately and maintain a clear, steady focus. Another way of
saying this is -  I will need to answer the essay question and stay on
topic throughout my paper. If there is a word that I need to paraphrase, I
can use my thesaurus to find a synonym. Remember, a synonym is - a
word that means exactly or nearly the same as another word. For
example shut is a synonym of close.
Have students fill in the others individually.
Discuss as a class.
Ask students to revise their answers before turning them in.

Source: www.dictionary.com

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.W.4 :  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and
audience.

Additional Attachments:

 What Will Count as a Strong Answer? Handout

by Donn A. Kirkwood (SREB)
Adapted from "What Will Count as a Strong Answer?" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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What Will Count as A Strong Answer? 

Elements A Response that Meets 
Expectations.. 

My Rewording 

Focus 
Addresses prompt appropriately 

and maintains a clear, steady 
focus.  

Controlling 
Idea 

Establishes a controlling idea with 
a clear purpose maintained 
throughout the response.  

Reading/ 
Research 

Presents information from reading 
materials relevant to the prompt 

with accuracy and sufficient detail. 

Development 
Presents appropriate and sufficient 

details to support the focus and 
controlling idea.  

Organization 

Maintains an appropriate 
organizational structure to address 

the specific requirements of the 
prompt. 

Conventions 

Demonstrates a command of 
standard English conventions and 

cohesion, with few errors. 
 Response includes language and 
tone appropriate to the audience, 

purpose, and specific 
requirements of the prompt.  

Cites sources using an appropriate 
format with only minor errors. 

Conventions 

Accurately presents disciplinary 
content relevant to the prompt with 

sufficient explanations that 
demonstrate understanding. 
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